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Introduction

With the global spread of English and the emer-
gence of different varieties of English around the
world, World Englishes (WE) researchers have
argued for the recognition of ‘Englishes’ in the
plural and called for the need to acknowledge the
diversity of English (Kachru, 1985, 1997). Apart
from WE researchers who are interested in investi-
gating nation-bound varieties of English in differ-
ent parts of the world, a growing number of
researchers have begun to examine the phenom-
enon of English as a Lingua Franca (ELF) commu-
nication, given the growth of intercultural
exchanges worldwide (Jenkins, 2000, 2007,
Seidlhofer, 2011). Whilst WE researchers are pri-
marily concerned with how varieties of English
differ from each other, ELF researchers are inter-
ested in exploring how speakers of different
Englishes communicate with each other in contexts
where English is the common language. For
example, these ELF researchers have studied the
communicative and pragmatic strategies which
people from different lingua-cultural backgrounds
use to communicate with one another through
English as a common resource in order to achieve
mutual intelligibility (Seidlhofer, 2011). Despite
their different focuses, both WE and ELF research-
ers deal with the same global phenomenon of
English use and the pluricentricity of English,
and share similar ideas about the ownership of
English, and language contact and change
(Seidlhofer, 2011). A relatively new field, Global
Englishes (GE) (Galloway & Rose, 2013, 2014;
Jenkins, 2014), has thus emerged to bring together
researchers from both WE and ELF. With an

inclusive orientation, GE places less emphasis on
native speaker English, emphasizes the diversity
of English, and questions the relevance of native
speaker norms for English Language Teaching
(ELT) (see Galloway & Rose, 2015).

In this age of globalization, people around the
world not only encounter different varieties of
English, but also communicate in English with
people from different lingua-cultural backgrounds.
It is therefore important for language teachers to
prepare their students to participate in ELF com-
munication in a wide range of contexts by familiar-
izing them with GE (Sung, 2013a, 2013b).
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However, very few studies have examined how GE
can be introduced and incorporated in the ELT
classroom, especially in the Asian context. This
article therefore reports on a pilot study of imple-
menting a GE component in an English proficiency
course at a Hong Kong university and investigating
the influence of the GE component on the students’
understanding of English use and learning in the
global context.

GE and ELT

With the diversification of English into different
varieties, it is widely accepted that there is no
one variety that can be used successfully in all
situations of international ELF communication
(Matsuda & Friedrich, 2011). Importantly, ‘the lin-
guistic, cultural and functional diversity associated
with English today challenges some of the funda-
mental assumptions of ELT and requires that we
revisit our pedagogical practices, especially in
classrooms where English is taught as an inter-
national language’ (Matsuda & Friedrich, 2012:
17). Kachru (1985), for example, have advocated
the adoption of a ‘polymodel’ approach to ELT,
which involves exposing students to different var-
ieties of English, rather than just one variety of
English. Specifically, the ‘polymodel’ approach
aims to promote pluralism in different varieties of
English, raise students’ awareness of different var-
ieties of English, and enhance students’ confidence
in their own English varieties (see Xie 2014).
Similarly, GE, as a relatively new paradigm
which challenges the relevance of native speaker
norms in ELT, also suggests the need for ‘more
exposure to the diversity of English; more value
placed on learners’ multilingualism; and increased
exposure to ELF communication’ (Galloway &
Rose, 2014: 287). It is argued that exposure to dif-
ferent varieties of English is important for success-
ful ELF communication. In particular, as Jenkins
(2000) points out, exposure to second language
(L2) accents is more important than exposure to
first language (L1) accents, because students are
more likely to encounter L2 speakers than L1
speakers of English in ELF communication. In
addition, increased exposure to the diversity of
Englishes is believed to help students become
familiar with different accents of English and
serve as a catalyst for developing their flexibility
in negotiating and accommodating diverse varieties
of English in contexts of global intercultural com-
munication (Morrison & White, 2005; Sung, 2014).

However, much of the discussion on the peda-
gogical implications of GE and ELF communication

remains largely at the theoretical level. Little empir-
ical research has been conducted on how to incorp-
orate a GE perspective in the ELT classroom. While
there have been some studies on students’ reactions
to the concepts of WE and/or GE in various parts of
the world, including China (Xie, 2014), Japan
(Galloway & Rose, 2013, 2014; Takahashi, 2014),
South Korea (Tanghe, 2014), and Taiwan (Chang,
2014; Lin, 2012), no studies have so far been carried
out in the context of Hong Kong. There is thus a
need to understand how the introduction of GE
will be received by Hong Kong students. This art-
icle aims to address this lacuna and bridge the gap
between theory and practice in ELT. It reports on
the pilot study of implementing a GE component
in a university English proficiency course and
investigating its influence on the students’ concep-
tions of English use and learning in the global
context.

The Hong Kong context

Hong Kong presents an interesting context for the
investigation into the implementation of a GE com-
ponent into a university course, given its complex
sociolinguistic situation. While Cantonese is the
dominant language among the Chinese-speaking
population in Hong Kong, Putonghua, the national
language of China, also plays an increasingly
important part in Hong Kong’s linguistic landscape,
as a result of the closer economic ties with China.
English, as the co-official language with Chinese,
plays a vital role in different sectors in Hong Kong
society, including the government, business, higher
education and professional workplace (Sung,
2015a, 2015b). As Hong Kong is a cosmopolitan
city, there is also a great demand for a high level
of English proficiency among its workforce.

It is also noteworthy that the multilingual and
multicultural make-up of the population makes
ELF interactions commonplace in Hong Kong. In
addition to the English-language population com-
prising L1 English speakers from the UK, the
USA and Australia, English is frequently used as
a lingua franca by Hong Kong people for communi-
cation with settlers and sojourners from Europe and
other parts of Asia, including the Philippines and
Thailand (Evans, 2011). It is therefore inevitable
that plentiful opportunities are present for Hong
Kong people to interact with people from all around
the world and to be exposed to a wide range of
Englishes. However, despite Hong Kong’s self-
acclaimed status as ‘Asia’s World City’, native-
speaker norms are still entrenched in its ELT
practices, largely owing to its colonial history.
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Given the complex sociolinguistic situation of
Hong Kong, it is worthwhile to examine Hong
Kong university students’ reactions to a GE compo-
nent implemented in a university English course.

The pilot study

The pilot study was conducted at a university in
Hong Kong, and a GE component was implemen-
ted in a course called ‘Varieties of English’, which
was recently developed as one of the four compul-
sory English enhancement courses at the univer-
sity. While the other three English courses have a
focus on English for Academic Purposes (EAP),
the course “Varieties of English’ primarily deals
with English communication in non-academic con-
texts. By examining a variety of English texts of
different genres, the course aims to facilitate stu-
dents’ development of a linguistic toolkit in light
of the increasing demands on effective communi-
cation in the globalized world.

While the course does not primarily aim at rais-
ing students’ awareness of GE in particular, I saw it
as a unique opportunity to implement a GE compo-
nent in order to raise students’ awareness of lan-
guage variation in the context of WE. While the
course was taught to all university students in 25
sections, I implemented the GE component in
only one section of the course, as part of a pilot
study. Specifically, I incorporated a range of
GE-oriented activities in the course (in which 25
students from different disciplines enrolled),
including a class discussion on ‘Standard
English’ and ‘native speaker’ (see Figure 1); a lis-
tening task which involves listening to Chinese
accents of English’ (see Figure 2); an accent iden-
tification task involving different accents of
English from the CD accompanying the textbook
World Englishes by Kirkpatrick (2007); a compre-
hension task on understanding global English
(using a video clip featuring an interview with
David Crystal) (see Figure 3); and a group discus-
sion on ELF communication (using a video clip
which features an interview with Martin Dewey.)
While the entire course lasted for 13 weeks (meet-
ing twice a week), the GE activities were only
implemented in 4 weeks (in weeks 1, 2, 6 and 12).

In order to probe into the students’ views about
the GE component implemented in the course
and its influence on the students’ conceptions of
English use and learning, all the students enrolled
in the course were invited to an interview. 13 of
the 25 students volunteered to participate in the
interviews, and two focus group interviews were
conducted at the end of the course. Both of the
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interviews lasted for approximately one hour each.
Since both focus group interviews were conducted
in Cantonese, the quotes extracted in the following
section were translated to English by the author.

Findings

What is clear from the interviews is that the stu-
dents’ perceptions towards the GE component in
the course were overwhelmingly positive. All of
the students appreciated the discussions concern-
ing the spread of English, different varieties of
English, and ELF communication. Although
these students had studied English for more than
ten years, they admitted that they had little idea
of the English spoken in other parts of the world.
As one student said, ‘I didn’t really know much
about the global use of English before taking the
course. This course really helps me understand a
lot more about the use of English around the
world and about different varieties of English’
(#5). In the interviews, many students also stated
that they only had a basic knowledge of British
English and American English before taking the
course. While their exposure to the former was
through commercial ELT materials, their familiar-
ity with the latter was mainly due to movies and
the mass media. Because of their limited exposure
to other varieties of English, the students expressed
a great deal of interest in understanding the use of
English in other parts of the world and the different
varieties of English spoken by speakers from dif-
ferent L1 backgrounds. For example, one student
said, ‘I think I have become more interested in
English now. I think listening to different varieties
of English can help me understand different
accents of English better’ (#7).

Another positive influence on the students is that
most of them developed a deeper understanding of
the sociolinguistic reality of English today. For
example, after the course, they no longer consid-
ered native speakers of English the only arbiters
of ‘correct’ or ‘standard’ English. As one student
commented, ‘I think we have to know that native
speakers of English are not always right. I think
we can also use standard English as well as native
speakers of English’ (#2). In addition, the students
came to realize that communicative ability is more
important than merely conformity to native-
speaker norms, especially in ELF communication
(see Seidlhofer, 2011). As one student noted,
‘I don’t think native speaker English is the most
important thing in intercultural communication.
I think our ability to use different communication
strategies is more important’ (#4).
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Discussion Task: Native Speaker? Standard English?

Discuss the following statements with your partner. Do you agree or disagree with
them? Explain why.

. Native speakers of English agree about what is correct English.

. Native speakers of English always speak standard English.

. British and American English are the only standard varieties of English.

. It is important to use standard English whenever possible.

. Mixing languages (e.g. code-switching, or Chinglish) should be avoided.

. It is important to speak English like native speakers of English.

~N Oy kW~

. There is no such thing as ‘Hong Kong English’.

Figure 1: Discussion Task

Listening Task: English in China CCTV News

Fill in the missing words in the introduction.

————______may be golden, but so is the voice of the fine orator. Over the past four
days twenty-three college students ____________ for eloquence engaged in some
spirited repartee and competed for supremacy inthe ___________ round of the CCTV
Cup English speaking contest. The final competition at the CCTV studios Wednesday
evening was intense. Six ___________battled for the highest honour in China’s
ultimate test of English.

How would you describe the accents of the contestants in the video?

Xu Peng: Mainly Chinese English / Mainly British English / Mainly American English /
Other

Chai Yifei: Mainly Chinese English / Mainly British English / Mainly American English
/ Other

Zhang Ruiting: Mainly Chinese English / Mainly British English / Mainly American
English / Other

Yu Hongjin: Mainly Chinese English / Mainly British English / Mainly American
English / Other

Figure 2: Listening Task
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language?

Comprehension Task: The Future of English - An Interview with David Crystal

Answer the following questions. Take notes while watching the video.

1. What has led to changes in the English language?

2. How many people in India speak English today?

3. Name a few varieties of English mentioned in the video.

4. What should teachers do to cope with the changing landscape of the English

5. What should teachers tell their students about language variation?

Figure 3: Comprehension Task

Apart from increased awareness of GE, most of
the students also developed an appreciation of the
differences in the English used by different L1
and L2 speakers, and showed a willingness to
accept deviations from native speaker norms.
There was also a general consensus among the stu-
dents that differences in the use of English among
different speakers of English are inevitable, given
the role of English as a global language. One stu-
dent, for example, remarked, ‘I know that English
is now spoken by so many people. It’s okay not
to speak like native speakers of English [...] T
think that speaking English differently doesn’t
mean speaking bad English’ (#10).

Furthermore, most of the students interviewed
expressed more confidence in speaking English
with a local accent and with other local linguistic
features. While they admitted that there was still
room for improvement, they seemed to be more
accepting of their own accent and the existence
of ‘non-native’ features in their English. As one
student stated: ‘I know that I have to improve my
English, and that will help me in the long run.
But I don’t think I have to get rid of my Chinese
accent, for example’ (#13). Another student also
said, ‘I feel more confident now because I think
that I am also one of the many speakers of
English. I don’t have to feel bad about speaking
English’ (#7). With the newfound confidence in
their own English, six of the interviewees also
appeared to claim ownership of the English lan-
guage (Widdowson, 1994). Instead of feeling an
obligation to defer to native speaker norms at all
times, they mentioned that they were more willing
to accept creativity and innovation in ELF commu-
nication. One of the students, for example, noted, ‘I
think English is now spoken by everyone here. We
should be allowed to be creative in our use of
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English and we don’t have to be like native speak-
ers of English’ (#11). Another student also stated
that ‘Since English is a global language, we should
be able to express our own identities with our own
English varieties. We should be allowed to use
English more creatively’ (#5).

However, despite their increased awareness of
the concept of GE, most students still held negative
views of ‘non-native’ varieties of English.
Although they claimed to be more willing to accept
deviations from native speaker norms, they
still perceived ‘non-native’ varieties of English
negatively and regarded these varieties as ‘non-
standard’ and ‘imperfect’. For instance, one inter-
viewee commented, ‘I think I don’t want to learn
from English spoken by the Japanese. I don’t
think it’s standard English’ (#9). In addition, they
perceived these varieties as containing ‘errors’. In
the interviews, one student said, ‘I think non-native
varieties of English are full of errors, and we
shouldn’t learn from these varieties of English’
(#10). One primary reason for the negative percep-
tions may be related to the deep-seated stereotypes
of non-native varieties of English in general
(Lippi-Green, 2012).

Furthermore, it was found that most students did
not seem to change their perceptions regarding the
ideal instructional model for pedagogy. As evident
in the analysis, most students insisted upon the
importance of ‘standard’ English in ELT and con-
sidered ‘native’ English, notably British English
and American English, as the ‘default’ models
for pedagogical purposes. One student said, ‘I
think British and American English should be our
model for learning’ (#13). In addition, most stu-
dents still adopted native speaker norms as the
yardstick for measuring competence in English.
What is evident here is that increased awareness
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of GE does not necessarily lead to acceptance of a
different pedagogical model.

Discussion

As a preliminary attempt at introducing GE to uni-
versity students, it must be borne in mind that the
positive outcomes of the course were limited by
various constraints. As the primary aim of the
course ‘Varieties of English’ is to enhance univer-
sity students’ English proficiency rather than to
increase their awareness of GE, only a limited
amount of time (over 4 weeks) was spent on intro-
ducing students to the concept of GE, thereby lim-
iting the potential impact on students’ mindsets
about different varieties of English. More import-
antly, apart from the lack of resources devoted to
the development of a fully fledged GE course,
there are practical constraints in implementing an
entire course on GE for all university students. At
present, courses such as ‘Global Englishes’ or
‘World Englishes’ are only offered to English
majors in most universities in Hong Kong, and
the enrolment in these courses is often restricted
to English majors only. As a result, very few stu-
dents from other disciplines, such as science and
social sciences, are allowed to take these courses
as electives. Given the existence of these practical
constraints, it is not yet possible to introduce GE
as a compulsory course to all university students.
A partial, and perhaps interim, solution could be
to implement a GE component in an existing
English proficiency course that is compulsory for
all university students, as the one described in
this article.

Despite the constraints in its implementation, it
seems clear that the GE component was positively
evaluated by the students and had some noticeable
positive influence on the students’ conceptions of
English use in the global context, including
increased awareness of GE and ELF communica-
tion, a deepened and critical understanding of the
sociolinguistic reality of English today, a willing-
ness to accept diversity, and increased confidence
in using English as L2 users of English.

However, the GE component seemed to have
little impact on changing students’ perceptions
regarding the superiority of native speaker
English and their negative perceptions of ‘non-
standard’ and/or ‘non-native’ varieties of English.
It is also important to note that instances of contra-
dictions were evident in the students’ understand-
ing of GE, English use and English learning. For
example, although some students claimed that
they were willing to embrace the diversity of

different Englishes, including non-native varieties
of English, they still saw some non-native varie-
ties of English as containing ‘errors’ that are in
need of remediation. In addition, a number of stu-
dents mentioned that they were comfortable with
speaking English with a local accent and did not
feel embarrassed by their distinctive accent, but
there was still a lingering desire among the students
to aspire towards the native speaker ideal.
Furthermore, although some students felt that the
native/non-native dichotomy is problematic and
should be abandoned altogether, they still appeared
to subscribe to the myth surrounding the suprem-
acy of native-speaker English over non-native
English. From these contradictory comments, it
seems that the students’ beliefs about GE are rather
complex and may not be easily changed in a short
period of time. While they clearly had more appre-
ciation of the diversity of English in today’s globa-
lized world after taking the course, they did not
seem to embrace the pluralistic concept of GE in
its entirety.

Implications and suggestions

While the GE component in the English profi-
ciency course did not result in a radical change in
the students’ attitudes towards GE, the pilot study
described in this paper clearly indicates some
signs of positive outcomes in raising students’
awareness of GE and in preparing students to
understand variation in the context of GE. In par-
ticular, the positive student feedback received sug-
gests that the incorporation of a GE component in
English enhancement courses is worth undertaking
and that the scale of its implementation should be
expanded.

With a view to maximizing the impact on raising
students’ awareness of, and sensitivity towards, GE,
there is a need to incorporate GE elements in not just
one single course, but in a series of English profi-
ciency courses, including the other three English
enhancement courses which have a focus on EAP.
Further work is needed to explore the possibility
of implementing various GE-oriented activities in
a systematic manner in a series of language
enhancement courses (over, for example, two
years’ time). And in order to ensure continued
efforts in further course development and refine-
ment, it is also crucial for language instructors and
university senior management to fully understand
the rationale and the importance of the GE compo-
nent in English enhancement courses.

In addition, in light of the students’ deep-seated
stereotypes about non-native varieties of English,
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language teachers play an important role in guiding
students to understand the pluralistic nature of
English today and develop an open-minded and
tolerant attitude towards the diversity of English
(Sung, 2015a). It is important that the GE compo-
nent should not only involve presenting students
with factual information about the sociolinguistic
reality of English, varieties of English and GE,
but also engaging them in critical discussions and
reflections in order to help ameliorate the potential
negative effects of reinforcing students’ ingrained
stereotypes about non-native English (as well as
native English). For example, teachers should
spend time on engaging learners in discussions
concerning the ownership of English, the appropri-
ate pedagogical model of English, and the (ir)rele-
vance of native-speaker norms for ELF
communication. In the context of an EAP course,
for example, teachers could initiate discussions
about the relevance of following native academic
English norms when writing for an international
community of academics. Horner (2011: 307)
even goes further by suggesting the need for
students to ‘develop strategies to encourage their
readers to tolerate and accommodate differences
in their writing.’

Furthermore, given the limited time which can
be devoted to incorporating GE in current
English enhancement courses, there is a need to
encourage students to be exposed to ELF commu-
nication and different varieties of English outside
the classroom. Galloway and Rose (2014), for
example, reported on their attempt of using listen-
ing journals as an autonomous learning tool in
order to expose Japanese university students to
GE and raise their awareness of ELF communica-
tion. As part of the pedagogical activity, their stu-
dents were instructed to listen to speakers from a
range of English-speaking backgrounds and listen
to ELF interactions each week over the course
period (13 weeks). Based on their own experi-
ences, the students were also asked to make
extended reflective comments on different varieties
of English and ELF communication. Galloway and
Rose’s (2014) attempt at incorporating GE in ELT
can be seen as an example for language teachers
who may plan to implement a similar pedagogical
task in order to expose learners to the diversity of
English outside the classroom.

In closing, whilst the pilot study reported in the
article is a small-scale, preliminary attempt in rais-
ing students’ awareness of GE in a university
course in Hong Kong, the positive outcomes
achieved should encourage more initiatives in
incorporating GE materials in university English
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enhancement courses. It is hoped that with an
increased understanding of the variability and vari-
ation in GE, university students will be fully pre-
pared to participate in ELF communication and
embrace the wide range of possibilities afforded
by ELF communication, including the enhance-
ment of their intercultural understanding.
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term bilingualism within communities can have for the structure of languages. Drawing
on the author’s own first-hand observations of child and adult bilingualism, the book
provides a clear analysis of such phenomena as language convergence, grammatical
borrowing, and mixed languages.
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